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Question: How can we embed the use of specific reading practices in the senior site to improve students’ reading skills and attitude towards reading?

Rationale / Background:

We both have a strong interest in reading and developing a passion for reading in our students. We noted that recent ACTAP results indicated a need to address the area of reading among our senior students. We had both used Co-operative Reading practices with positive results and success for the range of students and wanted to further investigate this area. We felt that by embedding these practices in all classrooms we would improve student literacy results and attitudes and not have this programme dependent on the passion of a small number of teachers. Over the last few years the school has invested around $7000 on Co-operative Reading resources and we wanted to maximize the use of these.

Professional Learning
In looking at how to best approach our investigation we started by researching best practice in other educational institutions around the world, through internet research. We noted the widespread use of Literature Circles for older students and ordered several books from the US in order to learn more about Literature Circles including strategies and implementation. 

“…as teachers we are trying to raise real readers…[by] setting aside a regular portion of the week for genuine “lifelong reader” experiences…chunks of time that embody all the habits of true grown-up reading…and the most popular structure for delivering such experience is the literature circle…”. (Daniels & Steineke, 2004, p. 3)

Our research indicated a need to go beyond Co-operative Reading practices and develop a next stage to cater for our older students. We saw a continuum from K-10 with guided reading followed by Co-operative Reading and moving into Literature Circles.

Our goals “would be for students to develop their love of reading, helping them to make the connection between reading and writing, and developing their thinking abilities, their thinking process skills. It would also be to orally communicate about books using the vocabulary that goes with it.” (Schlick Noe and Johnson, 1999, p.3)

In researching Literature Circles we found:

· Literature Circles are organised in many ways, including by theme, genre or time period. We also found they can be centred around a particular author and can be used for author/illustrator studies.

· There are an extension of the roles and responsibilities used in Co-operative Reading

· There is no one way to do Literature Circles

· The following assumptions underlie successful Literature Circles

· My students can learn to love reading and become stronger readers and writers through Literature Circles

· My classroom is a safe, respectful, and productive place in which everyone’s view counts

· My students can build the structure with me. (Schlick Noe and Johnson, 1999, p.x)

· Literature Circles are most successful when they are not expected to be the literacy programme. Their value comes from the opportunities they provide readers and writers to apply literacy skills and strategies learned through other components of the literacy curriculum.

· A balanced literacy programme includes a place for explicit teaching of skills and strategies and time for implicit learning – the ideal context for Literature Circles.

Strategies
Our overall strategy was to:

· inservice staff on Co-operative Reading and Literature Circles

· trial and implement Literature Circles

· ascertain staff needs (present and future)

· categorise all existing Co-operative Reading sets

· develop resource packs

We began our project by investigating the use of Literature Circles and reading about implementing them. Following this we conducted a PD session on Co-operative Reading and introduced Literature Circles to ensure all staff were familiar with these strategies. As a result of this several staff trailed the use of Literature Circles with their class. 

Following discussions from our PD there was consensus that Co-operative Reading was not necessarily catering for our older students and that Literature Circles could meet this need. We trialed elements of Literature Circles with our classes (Year 7 and Year 10). 

We conducted a survey of all Middle School home room teachers to find out whether people were using Co-operative Reading as a strategy, if any Co-operative Reading cycles had been completed, how books were selected and if Co-operative Reading had been used as part of their integrated unit. 

From our research and survey results as well as staff need we categorized all the class sets of Co-operative Reading books into theme/genre. We categorized each set under one main heading as well as listing several other topics, themes or genres. We used SCIS, Alice and our own knowledge to complete this task. We compiled a database of all sets which included book title, author, publisher, main theme/genre and other themes/genres/topics. A label was produced for each set as well as signage and posters. The bays were re-organised and each set was given a permanent location. Our categories were: Aboriginal fiction, Adventure stories, Animal stories, Australian fiction, Bullying, Crime, Disability, Environmental, Fantasy, Historical, Horror, Humorous stories, Mystery and Suspense, Relationships, Science Fiction, Short stories, Supernatural, Survival, Teenage Boys. 

This was completed:

· in order to more easily facilitate the selection of books

· to more readily allow for integration with units of work

· to allow for theme/genre based study

We created a resource pack to support teachers in the implementation of Co-operative Reading and Literature Circles with their classes. We wanted to embed these practices in the teaching of reading in the senior site and compiled resources for all staff to have so that the knowledge and implementation of these strategies were not dependent on existing staff. 

At the end of Term 3 we conducted a follow up survey to ascertain the current state of play. In particular we wanted to find out if reading programmes were linked with integrated units and whether staff were aware of the categorization of the Co-operative Reading books. Finally we asked whether additional PD in this area was required.

Reflections and Evaluation
Inservice staff on Co-operative Reading and Literature Circles

Our initial PD was attended by the majority of staff with those familiar with the process sharing their experience of Co-operative Reading in a positive manner. Many staff saw the introduction of Literature Circles as a natural and complementary next stage of our existing strategies. We hoped that this would encourage all teachers to complete Co-operative Reading cycles throughout the year and/or implement Literature Circles. 

Ascertain staff needs

Our initial survey results of Middle School classes (Term 2) indicated that only 5 classes had undertaken Co-operative Reading (25%) and of these 80% had linked Co-operative Reading to their integrated unit.

Our follow up survey showed that by the end of Term 3 70% of classes had completed a co-operative reading cycle.


Year 6:

4 classes Yes

2 classes No


Year 7:

7 classes Yes

0 classes No


Year 8:

3 classes Yes

4 classes No

82% of classes who completed Co-operative Reading linked it with their unit of study.

82% of teachers were now aware of the categorisation of Co-operative Reading sets.

71% of teachers indicated that they would like further training, strategies and sharing of Co-operative Reading.

Trial and implement Literature Circles
In Year 7 the trial class used a range of strategies from both Co-operative Reading and Literature Circles. Literature Circles organizational sheets were used and students responded positively to them. It was noted the absence of students saying “we did this last year” or similar. The use of the Exhibition was most successful and very useful in motivating all students.

In Year 10 the trial class used Literature Circle strategies with a whole class novel study. It was positively taken on board by the students and provided a framework and structure for class discussion. Student evaluation was positive and the process kept students on-task.

Categorise all existing Co-operative Reading sets

Using SCIS (Schools Catalogue Information Service) on-line we were able to easily categorise all sets of books. This gave us an overview of the range of books we had, areas of need and future development required. We produced posters and a spreadsheet of all titles and went to each team to advise of this. Following our research and this process we were pleased to note that most classes are now using the resources to link with existing units of study. 

Develop resource packs

We saw the need for resources to be gathered together and produced into a readily accessible, easy to use resource folder. We collected already developed template samples from staff to be included. This process has dispersed the practice of Co-operative Reading so that all staff has access to what has been developed. We have also included materials gathered in our research on Literature Circles into the resource pack. We hope this will mean that the use of these strategies will continue to be embedded at Gold Creek School despite staffing changes. Copies of the Resource Pack will be presented to each team as well as being made available in the library and on the network. 

Summary and Recommendations

Our recommendations to embed Co-operative Reading and/or Literature Circles reading strategies include:

· regular PD of staff, especially at beginning of the year, of reading strategies

· sharing of ideas at team levels and observation of reading cycles in operation

· using existing titles to link with units of work 

· each class undertakes a minimum of one Co-operative Reading or Literature Circle cycle each year and is linked to a unit of work

· integrating these reading strategies in the K-10 literacy programme where skills are developed and built upon through each sector (Co-operative Reading in Year 6, 7, 8 with elements of Literature Circles being introduced from Year 7; Literature Circles in Year 9 and 10)

· Co-operative Reading and/or Literature Circles is the responsibility of all home room / English teachers and is not dependent on one or two driving teachers

Further recommendations:

· build up resources in areas of need and supplement new and existing units of work

· link sets with teacher resource materials

· explicit teaching of reading strategies, roles, responsibilities, discussion, reflection etc is required (not assumed)

· Co-operative Reading and Literature Circles should not be seen as the reading programme, but as a part of the reading programme
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Appendix

Please refer to Co-operative Reading / Literature Circles resource folder.

